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Special Educational Needs Policy

The aims of this policy are to promote good ficacin our detection and
management of special educational needs and t@iaexifle support we can
provide for children who have learning difficultiesd the co-operation we
will need from parents.

"Special educational needs" and "Learning difficulty”

2.

"Children havespecial educational needt they have alearning difficulty
which calls forspecial educational provisici be made for them.

Children have Bearning difficultyif they:
(@) have a significantly greater difficulty in leamg than the majority of
children of the same age; or

(b) have a disability which prevents or hinders ¢héd from making use of
educational facilities of a kind generally provided children of the same age
in schools within the area of the local educatiatharity (if your child has a
disability, please ask to see our Disability Pglicy

(c) are under five and fall within the definitioh (@) or (b) above or would so
do if special educational provision was not madetie child.

A child must not be regarded as having a legrdifficulty solely because the
language or medium of communication of the homaliferent from the
language in which he or she is or will be taught. "

(Education Actl996 Section 312(1) and (2))

A child who finds a particular subject difficulioes not necessarily have a
"learning difficulty” in the legal sense of thatpegssion; there will often be
disparities in the speed with which children leam,their skill at solving
problems and in their general acumen.

The expression "learning difficulty” covers adeivariety of conditions and
may include those known as dyslexia, dyscalcuaptaxia, attention deficit
(hyperactivity) disorder, semantic processing diffty and learning problems
which result from emotional or behavioural disosdeFhe expression may
also include those who have problems with theirsgye or hearing or who
have an autistic disorder.
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Learning difficulties may affect children whoveaa high IQ and academic
ability as well as those of lower IQ and abilityorBetimes a child's learning
difficulty becomes apparent for the first time la¢ tage of 11 or older, when
the educational pressures tend to increase.

Longridge Towers School is a mainstream independchool which accepts
boys and girls from the age of 4 years. The schooépts pupils from a wide
spectrum of abilities who will be able to profibfn the broad, balanced and
differentiated curriculum and who will contribui and benefit from the ethos
and activities of the school community.

Provision: The provision which we can make for children whpegr to have
a learning difficulty includes: the drawing up af andividual learning plan;
the communication of relevant information to ath¢bing Staff; and a course
of additional learning support given by a specialis

Consultation: We will do all that is reasonable to report and szdh with
parents about their child's learning difficultiesdato ensure that teachers are
given any necessary information about a child'snieg difficulties and that
teaching practices are appropriate.

Implementation and procedures
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Code of PracticeQur approach to the detection and management ofitep
difficulties will be guided by th&Code of Practice on the Identification and
Assessment of Special Educational Ne@alsany substituting or amending
Code of Practice) issued from time to time by tlep&rtment for Education &
Employment/Skills. In general, our approach will bautious so as not
unnecessarily to run the risk of a child being liok"dyslexic" when a later
assessment might result in a different explandbothe difficulty.

StatementsParents have the right under s.329(1) ofEacation Act 19960
ask the local education authority to make an ass&ss with a view to
drawing up a Statement of Special Educational NeHas School also has the
right (under s.329A) to ask the LEA to arrange sseasment. The School will
always consult with parents before exercising tight. If the LEA refuses to
make an assessment, the parents (but not the $¢tava a right of appeal to
the Special Educational Needs and Disability Tradun

Before being offered a confirmed place at ttleosl pupils are assessed for
setting purpose®uring a pupil's time at the school, regular momitg takes
place in the form of Fortnightly Grades, schoolraxaations and reports twice
a year. If, at any point, it is felt that a pupiprogress is being affected by a
learning difficulty, we will carry out a screeningst, the results of which will
be reported to you. The tests which we use araagnostic tests of a kind
which an educational psychologist would carry ant they are not infallible.
The purpose of the tests is to detect circumstandesh may need further
investigation or a formal assessment. The costreesing tests is included in
the tuition fees.



12.

13.

14.

15.

16.

17.

18.

19.

20.

Outcome of Testsif the outcome of a screening test or any other
circumstances gives us reason to think that youd chay have a learning
difficulty, we will report and consult with you asecessary and make
recommendations.

Formal Assessmenilf the screening test results indicate that youldcimay
have a earning difficulty which ought to be assdsséhout delay, we will
ask you to make arrangements for your child to drendlly assessed by an
educational psychologist and we will discuss witu yhow far the school is
able to follow his/her recommendations. The cdsthe assessment by an
educational psychologist must be borne by the paren

Justified by the test results, or if consideaggbropriate by an educational
psychologist, we may recommend a course of learsipport by a qualified

specialist on a one-to-one basis in school. Thaldvnormally be one period
of 40 minutes per week in term time, payable byept as an extra which
would be added to the bill. The current chargetlics is £240 per term. Any
decision to terminate the learning support will in@de by the school in

consultation with the parents.

The school reserves the right to make the eowifslearning support a
condition of acceptance into the school, or a diorliof continuation at the
school. This is to ensure that the particular sexdh child are being met.

Parents of pupils in receipt of learning suppall receive a report on their
child’s progress in this area twice a year as paithe usual school report.
Pupils who have known special needs who do notiveaalditional support
will also be reviewed twice a year as part of teeal school report.

Parents bear the overall responsibility for takidgcisions about the
management of their child's learning difficulties.

External TeachingParents may opt for remedial teaching outside tied,
provided that the Head is satisfied with your childafety and travel
arrangements and also that the remedial teachiagtimes which fit in with
the remainder of the curriculum, timetable and camity life of the School.
In theses circumstances parents must ensure tharevgiven copies of all
advice and reports received.

Information: Because dyslexia and some other learning diffiesllare often
inherited, we need to know at the outset if yoth@i parent) or your children
or close relations have been affected by a leardiffgculty at any time.
Confidential information of this kind will only beommunicated on a "need to
know" basis. You must also provide us with a codyaoy report or
recommendations which have been made in relatiospexial educational
needs at your child's previous school or elsewhere.

ConcernsWe need to know immediately if your child's progres behaviour
causes you concern so that we can devise and agtategy with you and
carry it out.
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Examinations: Children who have been diagnosed as having a itgprn
difficulty may be eligible to apply for extra tim& complete internal
examinations and public examinations.

Alternative arrangements
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Withdrawal: We reserve the right, following consultation witbuy to ask or

require you to withdraw your child from the Schdpln our opinion:

your child is in need of a formal assessmesjedial teaching, learning
support or medication to which you do not consant/or

you have withheld information from the Schadiich, had the information
been provided, would have made a significant diffiee to the School's
management of your child's learning difficultieapéor

your child's learning difficulties require lavel of support or medication
which, in the professional judgment of the Head &chool is unable to
provide, manage or arrange;

your child has special educational needsntake it unlikely he/she will be
able to benefit sufficiently from the mainstreanueation and facilities which
we provide.

Alternative Placementn any of these circumstances we will do what is
reasonable to help to find an alternative placemdrth will provide your
child with the necessary level of teaching and supp

Financial: Withdrawal of a pupil in these circumstances witit nncur a
charge to fees in lieu of notice. The deposit paidespect of your child will
be credited to your account.



SPECIAL EDUCATIONAL NEEDS POLICY
GIFTED AND TALENTED CHILDREN

General Rationale

Meeting the educational needs of the gifted anentald involves building on good
general school provision, not providing somethingirely different. Gifted and
talented pupils need access to broad, balanced dmallenging curriculum
opportunities.

Raising standards of attainment for all pupils mezpia curriculum and learning
environment which meets their needs and which esatilem to flourish and to
develop. Evidence suggests that when schools rheen¢eds of their most able
pupils, standards are raised for all.. We are cdtethito providing an environment
which encourageall pupils to maximise their potential and this cleangludes those

who display exceptional ability.

The nature of the curriculum is broadly similar &lrpupils but the level of challenge
offered to each individual is based on his/her cap&o respond.. In order to identify
which of our pupils are gifted and talented, weegall children the opportunity to
demonstrate their skills and talents.

Aims

* To ensure that pupils’ special talents are ideadifat an early stage.

* To ensure that all staff understand and respomloetee talents.

* To provide a co-ordinated response to gifted alehtad pupils’ identified needs.

* To ensure that curricular provision is challengisgmulating and effective in
meeting the needs of gifted and talented pupils.

* To ensure that gifted and talented pupils achi¢amedards of attainment at least in
line with their identified abilities.

* To provide extra-curricular opportunities which leuge and engage more able
pupils.

* To promote the successful inclusion of gifted aadrited pupils within their peer
group in order to ensue their emotional well-being.

Procedures
To ensure that pupils’ special talents are identigd

* We use the results of tests and teacher assessrimenitdorm professional
judgements about the identification of gifted aalémted pupils.

* All staff are provided with a general checklisttbé characteristics of gifted and
talented children and have access to in-depth nmdion describing the
characteristics of these pupils in general andiwiglach subject area.

* We operate a pupil referral sheet for the inittgntification of gifted and talented
pupils at any time in their school career, by argmber of staff, recognising that
achievement levels for pupils can change as th@yerthrough the school.

* We recognise that valuable information can be glediby pupils themselves and
their peer-groups.

* We maintain a school register of gifted and taldrgapils which is available to
all staff. In addition, each department has its oegister.



To provide a co-ordinated response to gifted and tanted pupils’ identified needs

* We work in partnership with the parents of giftendatalented pupils to co-
ordinate home and school responses to pupils’ needs

* We work closely with other schools to ensure tlamgfer of pupil information in
relation to gifted and talented pupils.

To ensure that curricular provision is challenging,stimulating and effective in
meeting the needs of gifted and talented pupils

* We address the needs of gifted and talented pupilglation to all areas of the
curriculum, recognising that pupils possess a rarigdilities.

* Consideration is given to adopting grouping strié@gnatched to the needs of
gifted and talented pupils. These may include as€lgrouping by ability and
some open-ended activities.

* Members of the Senior Management Team are involvath the GT Co-
ordinator, in ensuring appropriate monitoring andleation of provision for the
gifted and talented pupils.

To ensure that gifted and talented pupils achieveandards of attainment at least
in line with their identified abilities

* We monitor assessment findings in order to deteideace of under-performance
by gifted and talented pupils in relation to thability and to plan appropriate
intervention.

* We ensure that record keeping systems provide a&guate mechanism for
monitoring the progress of gifted and talented [supi

» Differentiated activities are provided within sdts reflect the range of ability
within each set.

* All gifted and talented pupils are assigned to atmewho is responsible, with the
GT Co-ordinator, for overseeing their progress.

To provide extra-curricular opportunities which enthuse and engage gifted and
talented pupils

* We maintain a system of differentiated homeworkvgion.

* We seek to provide access to a range of extraeciari activities for gifted and
talented pupils, including MENSA, The National Aeady for Gifted and
Talented Youth, UK Maths Challenge.

To promote the successful inclusion of gifted andatented pupils within their
peer group in order to ensure their emotional welbeing

* We recognise that the pastoral care of able cml@rgust as important as care for
their intellectual needs.

* We promote a school climate that encourages everyonachieve and where
excellence is appreciated by all.

* We recognise publicly the achievementsatif pupils across the spectrum of
school activitie.

* We ensure that the school’'s system of rewards andtisns is applied to gifted
and talented pupils in the same way as to all gtberls.



Education and Welfare Provision for EFL pupils andfor pupils
with a Statement (of Special Educational Needls

Via initial assessment prior to, and on, their\ariat the School, we establish as
quickly as possible the levels of English of alid#nts whose first language is not
English. We then support each student in accoeavith his or her needs, with a
personal programme of study. Such programmes, adguhonitored and including
ongoing assessment, flex according to the emedgrglopment of the learner.

In the EFL lessons, students may work towards Bfmes as well as learning how to
use English as the gateway to other studies amhgage with life generally in the
UK.

Care is taken in the first instance to glean frabjact areas and from other areas of
school life key items of vocabulary and to enstiedtudents are familiar with these.
The main emphasis in the long run, through the ldpwmeent of writing, reading,
listening and oral performance, is on teachingstiuelents the skills which empower
them to continue their learning of English in ather curricular subjects and to
ensuring the students have access through Engli$te twider curriculum.

For any pupil with a Statement, care will have adtgbeen taken, prior to that pupil’s
admission into the School, to assess fully thatljsupeeds and to ensure that steps
are taken to meet them. At this stage, as at eappropriate subsequent stage,
consultation with specialists and parents, as reed#l take place and all terms of
the Statement, including the reviewing and repgrtimodes and periods, will be met.
Staff will remain fully aware of the pupil’'s needfrough ongoing review and, as
appropriate, through discussion and through theirghaf any updated information,
so will be well placed to respond to emerging depelents. Such monitoring of the
pupil’s progress and welfare will be both in gemhéegams and with specific regard to
the requirements of the Statement. The programirstudy, adapted as needed to
the pupil’s particular needs, may include indivibd{oa paired) specialist lessons.

Note: where the term ‘statement’ is used, thisrsefie pupils aged 5 to 16 who have a
statement of special educational needs. Not apilpuwith learning difficulties
and/or disabilities will have a statement.
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